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The racist roots of OBE: 
Nazi doctors in the classroom 
by Suzanne Rose 

In the 1960s, proponents of the "post-industrial society?' unit­
ed with eugenicists to produce what we know today as out­
come-based education (aBE). The policy shift into a "post­
industrial age" was announced by University of Chicago 
President Robert Hutchins, with the publication of The Triple 

Revolution. According to the proponents of this view, Ameri­
can science and industry would not continue the buildup of 
the Kennedy years. The economy would shrink, and there 
would be a need for fewer scientists, engineers, and skilled 
workers. The image of man appropriate to the age of industri­
al production was declared to be outmoded. Man as a produc­
er, who is created in God's image to achieve dominion over 
nature, to be fruitful and multiply, was to be replaced by man 
as a "steward," a guardian of shrinking physical resources. 
Social engineers were brought on line to attack the values of 
western Christian civilization and to promote outlooks which 
better reflected the consumer-driven paganism of the New 
Age. Education policy would reflect this change. 

At the same University of Chicago where the thesis of the 
"post-industrial society" was born, psychologist Benjamin 
Bloom cooked up the theory of "Mastery Learning," which 
later came to be known as aBE. In 1964, Bloom authored 
the book Stability and Change in Human Characteristics, in 
which he wrote that intelligence is a stable characteristic like 
other physical characteristics, such as height, with its own 
specific rate of growth and development. It is therefore rela­
tively fixed in potential. Five years later, eugenicist Arthur 
Jensen used Bloom's description of the intellect as a stable 
or "fixed" inheritable characteristic in support of his racist 
theories of education, arguing that genetically inferior blacks 
and other lower-class people should simply be taught a skill 
and put to work. In 1983, this philosophy was implemented 
by the Boston school system, acting on the recommendations 
of behaviorist educators at Harvard, Yale, Stanford, and the 
University of Chicago. Boston businesses established con­
tracts with cash-starved schools under a program known as 
"The Boston Compact," and took ninth and tenth graders out 
of classrooms to learn on the job. 

This racist philosophy is a fraud. In 1981, a group of 
black Chicago parents became aware that their children were 
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not being taught to read at the local,elementary school. They 
investigated the new method of te.ching reading which the 
Chicago school system had adopt�d in 1974, and decided 
that that was the problem. Angry:, they charged that they 
were victims of racism, and mopilized a boycott of the 
school. They filed a lawsuit against the school district, de­
manding that the program be remPved as "education mal-
practice. " 

What the Chicago school systerh had adopted was Benja­
min Bloom's "Continuous Pro!iress-Mastery Learning" 
program. ' 

When tests of reading compreh�nsion were administered 
in Chicago the following year to �igh school students, the 
first time that students had been tested since the program had 
been introduced into the elementatjy school system in 1975, 
the parents were proven correct. The results showed a 5% 
drop. It seems that the new method, !which consisted of break -
ing down the act of reading into dishete skills and testing the 
students on their mastery of the skilJls, resulted in the mastery 
of those specific skills or "outcome$," but without developing 
reading comprehension. The Bloorh program was eventually 
thrown out of the Chicago school$ after a protracted fight, 
only to be replaced by an updated tersion of the same meth­
od, when the Illinois State Board ofjEducation adopted "goals 
for learner outcomes" in 1985, spreading the same poison, 
now known as "outcome-based ed¢ation," into every school 
district in the state. i 

The Cozi 'feel good' metho� 
In 1988, aBE was introduced into a black elementary 

school in Norfolk, Virginia. Busirig to end segregation had 
been stopped for lack of funds, and the community was prom­
ised that the new educational methbds would help their chil­
dren learn. The program introdu4d at the school is called 
the Cozi method, named after itsl two authors, Dr. James. 
Comer, professor of child psychiatry at the Yale University 
Child Study Center, and Dr. Ed�ard Zigler, professor of 
psychology at Yale. ! 

Cozi is a pilot project for early childhood intervention. 
Social engineers had discovered �at for the new education 
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methods to be accepted, it is necessary to involve the parents 
and the community. The Cozi method includes a School 
Planning and Management Team, a Parent Organization run 
by the Cozi "facilitator," and a Mental Health Team. It is 
funded by grants from the state and federal government, 
as well as the Carnegie Institute. Yale psychologist Sharon 
Kagan, speaking to an education conference organized by 
the Carnegie Institute in 1990, "Preparing American Youth 
for the Twenty-First Century," emphasized the aspect of 
community involvement. "While tacit endorsement of the 
importance of parents in child development has always exist­
ed, it is not a routine component of all early childhood/child 
development training. " 

Not only do Zigler and his cohorts believe that the vast 
and growing number of poor children can't learn through 
traditional methods, but they think that the families of these 
children are incapable of raising children, and that therefore 
the school should take over child-rearing from the family. 
They think that the emotional, social, physical, and intellec­
tual development of the child is the responsibility of the 
school and the larger community. Some might respond with 
alarm: This is socialism! The New Age oligarchs behind this 
idea do not even believe that it is electeo government officials 
who should control the child; they assert, rather, that mental 
health professionals and psychiatrically trained "facilitators" 
should be the ones to indoctrinate the child with the values 
of their New Age sponsors. 

The Cozi method, Norfolk's Bowling Park Principal Dr. 
Herman Clark explained at a press conference on Oct. 26, 
means that children have to "feel good" about themselves 
before they can learn. But to be made to "feel good" without 
being subjected to the standards of real achievement, is to be 
brainwashed. Zigler was challenged at the press conference 
by an associate of Lyndon LaRouche, to explain how Cozi 
methods are different from the practices of Nazi doctors, 
because not only are his subjects chosen on the basis of race 
and social class, but Zigler's teaching methods will destroy 
their minds. 

The day after the press conference, the Virginia Pilot 

newspaper reported that since the introduction of Cozi into 
the school, test scores have declined sharply. 

Race 'science' 
The idea that disadvantaged minorities learn differently, 

is racist. In fact, as the above cases demonstrate, the new 
learning methods result in a decline in cognitive levels. Out­
come-based education, or the idea that learning can be mea­
sured as a performance or behavioral skill, is being applied 
not only to ethnic minorities, but to the vast majority of 
schoolchildren. 

The idea that the nation had to develop a new method of 
teaching people who supposedly can't learn by traditional 
methods, was given currency by the alarm raised through 
national studi�s like the 1983 "Nation at Risk," showing 
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that the literacy levels of U.S. sfi:hoolchildren are dropping. 
President Bush called an education summit in 1989 of the 
nation's governors to deal with the problem. The governors 
adopted six national goals for learning, which were to be the 
basis for a new education reform effort. The goals involved 
measuring student progress by outcomes. 

Where does the idea come from that learning methods 
have to be adapted to the particular needs of the child? In 
1964, Benjamin Bloom convened a group of psychologists 
and educators at the University of Chicago for a conference 
on "Education and Cultural Deprivation," to discuss the new 
economic realities and come up with appropriate education 
methods. The report issued by the group says that because of 
the needs of minorities, and the fact that education is facing 
new requirements from a changing society and global econo­
my, public education must be transformed. The report attacks 
traditional education as focusing too much on the small per­
centage of the school-age population which would go on to 
college. Instead, it said that we must offer options to all 
children, not just to the scholastic achievers. It then lays out 
the new direction education has to take, an emphasis on 
"problem solving," less emphasis on subject matter and im­
parting information, and more on finding ways in which the 
subject fields "relate to the real world," more stress on help­
ing the individual to grow as a person and find satisfaction in 
the face of the harmful effects on the character supposedly 
produced by the "industrial age." The report calls for new 
teaching methods and new approaches to the teacher, stu­
dent, and parent, and more emphasis on the needs of one­
third of the student body that will not go on to attend college. 

Among the participants in the conference was the eugeni­
cist Arthur Jensen, whose article published in the Harvard 

Education Review five years later, "How Much Can We 
Boost IQ and Scholastic Achievement?" would shock the 
nation by claiming that race and social class determine IQ, 
and that because blacks and lower-class people measure low­
er on IQ tests, they are genetically inferior. Jensen contribut­
ed a research study to the Bloom conference which showed 

. that rats raised in a stimulating environment perform better 
in mazes than those raised in plain cages. 

Cozi founder Zigler, also a founder of Head Start, con­
tributed a study which demonstrated that lower-class and 
retarded subjects perform better when their behavior is rein­
forced with tangible rewards, whereas middle-class subjects 
perform effectively under "intangible" reward conditions. 

In his 1969 piece, Jensen, who had previously operated 
in what passed for the mainstream of behaviorist educators, 
argued that the alleged genetic inferiority of blacks and low­
er-class individuals has implications for education. He wrote 
that we must find non-traditional ways of teaching these peo­
ple, and must look critically at the traditional grading system, 
and the relationship between teacher and student, where the 
teacher is viewed as an authority imparting information. Jen­
sen continued: "And in the post-Sputnik era, education has 

EIR November 12, 1993 



seen an increased emphasis on cognitive and conceptual 
learning, much to the disadvantage of many children whose 
mode of learning is predominantly associative. Many of the 
basic skills can be learned by various means, and an educa­
tional system that puts inordinate emphasis on only one mode 
or style of learning will obtain meager results from the chil­
dren who do not fit this pattern. . . . It may well be true that 
many children today are confronted in our schools with an 
educational philosophy and methodology which were mainly 
shaped in the past, entirely without any roots in these chil­
dren's genetic and cultural heritage. The educational system 
was never allowed to evolve in such a way as to maximize the 
actual potential for learning that is latent in these children's 
patterns of abilities. Educational researchers must discover 
and devise teaching methods that capitalize on existing abili­
ties for the acquisition of those basic skills which students 
will need in order to get good jobs when they leave school." 

The destruction of cognitive powers 
The economist and political prisoner Lyndon LaRouche 

recently commented that our nation is paying the price today 
for reinforcing the associative/affective in culture and educa­
tion, rather than the cognitive. He said that the demand that 
educators address the associative forms of intelligence rather 
than the cognitive, is the essence of outcome-based educa­
tion, and it means an emphasis on the emotional and irrational 
to the point of demanding the destruction of the cognitive. 
"OBE is feminism," he said, "in the sense of magic, in the 
sense of irrationality, in the sense of the worship of the asso­
ciative emotional/irrational, and placing it above and de­
manding the destruction of the cognitive." It represents the 
destruction of children's minds. 

Comer, Zigler, Bloom, and Jensen share the view that 
the post-Sputnik era put too much emphasis on the cognitive 
learning of children. When the associate of LaRouche chal­
lenged Zigler at the Bowling Green, Va. press conference 
to confess that he shared the theories of avowed eugenicist 
Jensen, Zigler responded, "I believe in cognitive learning, 
but I also know there are other forms." 

Today's classrooms are engulfed in the education theo­
ries which sprang from the revival of eugenics thinking, 
alongside of the drift to a post-industrial society. Educators 
promote the idea that there are three, four, seven, nine, types 
of intelligence, all of equal value, each with its own pathway 
to learning. Indeed in his book Head Start, which documents 
his role in founding the program, Zigler says that although 
the IQ is fixed, the child can increase his performance level 
in the proper environment, one which gives him an experi­
ence of success. Zigler writes, "I thought that instead of 
trying to improve children's intellectual capacities, we would 
be better off trying to improve their motivation to use whatev­
er intelligence they had." He attacks the golden age of "cogni­
tive psychology" which prevailed during the period of the 
Kennedy administration, and the "high hopes" it engendered. 
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Profile: Alice Bailey 

Satanic midWife to 

the New Age of OBE 

by Stephanie Ezrol 

Tracing the history of outcome-based education (OBE), one 
discovers the very influential role of,an avowed Satanist, now 
deceased, named Alice Bailey, the founder of the Lucifer 
Trust. Now called the Lucis Trust, her group today has a 
religious center at the United Nations called the Temple of 
Understanding. A prominent associate of the Lucis Trust is 
former U.N. Assistant Secretary Geperal Robert Muller, who 
boasts that his 1986 "World Curriculum" is the basis of OBE. 
A special U.N. design team for OBE, one of the 11· design 
teams in the country, was run through the University of 
Peace, of which Muller is currently the chancellor. 

What is this Lucis Trust? Its officials today will tell you 
that it does not really have anything to do with the devil; 
but under pressure, they admit that yes, Lucis does refer to 
Lucifer. The reference is a cornerstone of the dogma of the 
gnostic movement, an oligarchical movement dedicated to 
the subversion of Christianity. The Luciferians claim to wor­
ship the Cosmic Christ, who is one of many ascended mas­
ters, and who occupied the body of Moses and Jesus as well 
as other prophets. Christ, they say, was also Lucifer, the 
light giver. 

Alice Bailey, while almost unklllown to most Americans, 
was a very evil, and very influentiallperson. Sylvia Cranston, 
in her biography of Helena Blav3ltsky, the founder of the 
Theosophical Society of which the Lucis Trust was an off­
shoot, calls Bailey one of the most important thinkers of the 
twentieth century. The biography.: published in 1993, was 
widely advertised and promoted by the media. 

Bailey was born in 1880, in Manchester, England, to a 
family of wealthy landed aristocrats in the social circles of 
Queen Victoria. She worked as a Christian evangelist in 
India before her conversion to Theosophy in 1915. Bailey 
remained close with her family, which inCluded an aunt who 
was the chief Deaconess of the Chu.-ch of Scotland, through­
out her satanic career. Her occult satanic predecessor, Helena 
Petrovna Blavatsky, was the grallddaughter of a Russian 
princess, and traveled within the, circles of the European 
royal families. 

In 1919, Alice Bailey produced the first of many books 
which she says were either dictat� or communicated tele­
pathically to her by a dead Tibetan "ascended master who 
was close to Jesus Christ," who had also been known to 
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